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Annotation

This article serves as an abbreviation of Author’s Master thesis:
Contemporary Teaching Approaches in Ballet Education and their
Implementation in Dance Programmes of Slovenia (Germ 2024)
and identifies contemporary teaching approaches, methods and
styles that would be appropriate for ballet education in the 2Ist
century. The author further investigated to which extent ballet
teachers in Slovenia implement defined approaches, methods and
styles in their teaching processes. This article will present main
findings form the theoretical and empirical part of the thesis.
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A. 'epM’
'EBponevickag akagemmsd TaHua Alma Mater Europaea
(Mapunbop, CrioBeHus)

COBPEMEHHDbIE NOAXOAbl B BAJIETHOM
NMCKYCCTBE

AHHOTaumA
CTaTba  MNpeacTaBnAgeT  cobouv  KPATKOE  U3/IOXKEHME
MarvcrTepckon auccepraunm aBropq: CoBpeMeHHble Moaxonbl B
obydyeHuun  6Q71IeTHOMY  UCKYCCTBY W WX peanam3aums B
TAHLUEeBA/IbHbIX rporpammax CnoBeHuu (Fepm 2024) n onpenenset
CoOBpEMEHHbIE MOAXOAbl, MeToAbl W CTWN O6YyYeHUs, KOTOpble
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noaxoddaTt Ansa 6anetHoro o6pa3oBaHMsa B XX Beke. ABTOp TAKXKe
mccegoBas, B KAKOM creneHu 6anetHoblie neparory CrioBeHuMM
MPUMEHSIIOT oripefesieHHble rnoaxoAbl, MeToabl v CTU/IM B CBOEU
negarorMyeckoy npaktuke. B crarbe 6yayT npeacTaB/eHb
OCHOBHbIE BbIBOAbl TEOPETUHYECKOU U SMIUPUYECKON YACTU
avicceprauumu.

KnioueBble croBA: COBpPEMEHHbIE MOAXOAbl K O6YyYeHUo,
MeToAbl 06yYeHUs, CTUAM obydeHus, 6a1eTHoe 06pA30BAHME.

A. l'epm’
'Alma Mater Europaea Eyponarbik 61 akageMuschl
(Mapunbop, CnoseHuma)

BANIET ©HEPIHAET SAMAHAYU SAICTEP

AHHOTaumq

Byn Makana aBTOpAblH MArUCTPIK AMCCEePTALMACHIHbIH
KbICKQLLUQ MQ3MyHbI: banet 6inimiHgeri 3aMaHaAyu OKbITYy aaicTepi
)KoHe osiapabiH CrioBeHMsaAaFbl 61 6arF4ap/IaManapbiHAa Ky3ere
acbipbinybl (Fepm 2024) xxoHe XXI Facbipaa 6as1eT eHepiH OKbITYFA
coMlkec KesqeTiH 3aMQAHQyM OKbITY TocCifigepiH, 94ICTEePIH XXOHe
cTunbaepiH aHbikTanasl. CoHagan-ak, aBsTop CroBeHusaarbl 6aneTt
MyFaniMaepiHiH OoCbhbl QHbLIKTA/IFQH Toacingepai, aaicTepal YXoHe
CTuAbAepAl OKbITy yaepiciHAe KAHLUQ/bIKTbl KOJ4AQHATbIHbIH
3epTreni. byn MaKasiQ  ONCCEePTAUMNSHbIH TEOPUASbIK XKIHE
IMMANPUKABIK 6eniMaepiHaeri Heriari Ty»KblpbiMAAPAb! YCbIHAAbI.

Ty#iHgi cesgep: 3aMaHAyM OKbITY TOCiNAEPI, OKbITY aaicTepi,
OKbITYy CTUbAepi, 6anet 6inimi.

Introduction. Over the 20 century, dance has
evolved along with modern and further contemporary
concepts, choreographic processes and methods in an
eclectic field of performing arts in the 21t century. Even
classical forms as ballet have adapted and changed their
means of performance. Additionally, through
globalisation, ballet become a transnational art with
traditional as well as innovative repertoires that are
performed alternately by the same dancers and
companies (SeCak 2020). Therefore, ballet companies
around the globe nowadays require versatile (ballet)
dancers with the capacities to adapt to different styles
and working processes [3].



Meanwhile, as Paula Salosaari noted in her
research Multiple Embodiment in Classical Ballet
(Salosaari 2001), there is still a gap between traditional
ballet methods (modes) of teaching and contemporary
(choreographic) demands of the 21t century. In other
words, while concepts like holism, inclusion, integration,
awareness and reflection are long known concepts and
approaches of teachers in contemporary dance field,
pallet education seems to still struggle with the
traditional - autocratic, teacher-centered ways of
teaching.

Therefore, we have been interested in the research
of teaching methods and styles that ballet teachers
globally and in Slovenia use — Do they still use autocratic
and traditional teaching methods which were
characteristic for vocational ballet schools (especially in
autocratic systems) or have they adapted a more holistic
and inclusive approach coming from the Western,
contemporary conceptualisation of dance pedagogy?

Materials and methods of research. \We examined
the literature regarding current aims, teaching
approaches, models, methods and styles of teaching and
learning Iin contemporary dance pedagogy and
extracted those essential for the field of ballet education.
In addition to the studied literature, we used observation
methods, description, reflection and analysis of own
experiences in the dance field. In the empirical part we
used the method of questioning with the help of a
qguestionnaire. We looked for final answers through
qualitative analysis.

A review of the literature on the topic. The
inspiration for our investigation came from Anu So66t's
and Ele Viskus' article Contemporary Approaches to
Dance Pedagogy - the Challenges of the 2Ist Century
(S66t and Viskus 2014) in which the authors identified
seven main themes regarding general development
trends in dance pedagogy. We considered along
contemporary teaching approaches identified by Vesna
Gersak in her doctoral dissertation: Creative Movement
as a Holistic Learning Approach in Primary School
(Gersak 2016) and the Road Map for Art Education by
UNESCO (UNESCO 2006).



To propose a general model according to the
current aims of dance education we considered the
midway model after Jacqueline Smith-Autard (Smith-
Autard 2002) together with supportive statements of
David Best (Best 1992) and Graham McFee (McFee 1992).
Further we proposed The Spectrum of Teaching Styles
(STS) for the use of vary teaching styles after Muska
Mosston and Sara Ashworth (Mosston and Ashworth
2002) which was further transformed by Elizabeth
Gibbons (Gibbons 2007) for the field of dance and
researched in ballet practice by Paula Salosaari (Salosaari
2001).

Writing on how to teach dance, we could not
neglect the matters of safe dance technique, injury
management and prevention which we presented
through authors like Julia Buckroyd (Buckroyd 2000.),
Justin  Howse (Howse 1992). and further authors
discussed in seminars of Svebor Secak (Secak 2022).

The results of the study. In the theoretical part,
we first introduced the midway model after Jacqueline
Smith-Autard (Smith-Autard 2002) which integrates two
poles in the aims of dance education that have evolved
in the 20" century — the professional and educational
model — the first emphasizing the acquisition of dance
technical skills (acquisition of the techniques, dance
literacy) and the other emphasizing creativity
(individuality, subjectivity and feelings after Rudolf von
Laban). The midway model demands knowledge of
theatre dance as a precondition for creativity,
imagination and individuality of expression (Best 1992).
Dancers must understand the meaning, structure, form,
conventions and history of their final product (McFee
1992). Further, as Jacqueline Smith-Autard (Smith-Autard
2002) explains, a comprehensive art of dance curriculum
should expose students to a range of techniques and
styles so that they can adapt according to the
requirements of a dance piece they are learning or to
know how to select movement material and character
for their own compositions. Through mutual performing,
creating, responding and reflecting, pupils progress as
dancers (in their technique and performance), as dance-
makers (in creativity and choreography), and as
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appreciators of dance as an art form (in understanding of
dance in society, describing, interpreting, and evaluating
dances) which leads them toward artistic, aesthetic and
cultural education (Smith-Autard 2002).

The shift to a more integrative, non-autocratic
model, midway model of teaching changes the
relationship between the teacher and the learner and
therefore invites the use of vary teaching styles. The first
who formulated The Spectrum of Teaching Styles (STS)
for the development of a variety of educational goals and
different needs of students was Muska Mosston in 1967.
Together with Sara Ashworth (Mosston and Ashworth
2002), they developed their theory upon the notion that
all teaching behaviour is dependent on series of
decisions - gradually shifting decision-making and
responsibilities about the learning process from the
teacher to the learner, first through reproductive styles
(A-E) and then through productive styles (F-K) to meet
an independent learner in the end. Elizabeth Gibbons
(Gibbons 2007) transformed STS along with practical tips
and application suggestions for the field of dance. “A
versatile teacher should develop mobility along the
Spectrum, applying teaching strategies appropriate to
the task at hand” (Gibbons 2007, 184). Paula Salosaari
explained in her research (Salosaari 2001) her interest in
qualitative content of dance as art by opening out the
formal content in ballet with the help of structural
images.

After considering general aims in terms of the
midway model and teaching styles, we have further
looked for more specific teaching approaches
considering the article of Anu S66t and Ele Viskus (S6dt
and Viskus 2014), the Road Map for Art Education by
UNESCO (UNESCO 2006) and the doctoral dissertation of
Vesna Gersak (Gersak 2016). We have extracted main
principles and approaches to be considered in
contemporary dance pedagogy:

— holistic approach - addressing a person as a
whole, considering physical, intellectual, emotional,
social and spiritual dimensions of learners;

— inclusive approach - providing quality
education for all students invites the use of
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differentiation in ballet studios (considering diverse
physical predispositions and abilities of learners);

— transformative approach - including active,
experiential and reflective learning;
— creative approach - inviting creative and

problem-solving processes;

— somatic approach — addressing self-awareness
and self-perception through practices like yoga, Pilates,
Alexander’s technique, Feldenkrais’ method;

— interdisciplinarity — horizontal and vertical
integration of knowledge, content and sKills;

— integration of new technology - constant
acquisition of new means and devices;

— safe psycho-physical approach - considering
safe dance technique, injury prevention and
management, psychological support and motivation.

Through recent researches in sports, dance
medicine and science, the teachers have become more
responsible for the application of safe dance technique,
injury management and prevention in addition to safe
execution of specific ballet steps (Buckroyd 2000 and
Howse 1992). Therefore, teachers nowadays need to
constantly revise and extend their knowledge in these
areas, take into account the physical predispositions and
capabilities of their students, explain the reasons for extra
practices, warm-up and warm-down (Buckroyd 2000) as
to carefully plan the methodological introduction of
ballet steps. Besides strictly physical issues, psychological
issues such as emotions, anxiety, attitudes, values, beliefs,
motivation, mood and confidence are important aspects
in dance class as in performance (SeCak 2022). As Julia
Buckroyd (Buckroyd 2000) advises, teachers should use
positive forms of speech, recognize achievement and
effort, use encouragement praise and specific, focused
and particular feedback.

Discussion. Regarding the studied literature, own
observations and experiences, in the field of ballet,
autocratic — traditional teaching methods and the
command style after Muska Mosston's and Sara
Ashworth™s (Mosston and Ashworth 2002) taxonomy are
still mostly in use, especially in vocational ballet schools
(especially in autocratic systems or in former socialist
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countries (Kunst 2017). A more holistic and inclusive
approach has come from the Western, first modern and
then contemporary conceptualisation of dance
pedagogy and is gradually changing the means and
methods in ballet pedagogy as well. While some ballet
academies and schools have already recognized and
integrated contemporary aims and approaches in their
programmes and curriculumes, several are still struggling
with negative and rigid attitudes of their ballet teachers.
Therefore, we propose that ballet teachers, regardless of
their achievements in their active carrier, transform their
content knowledge through reflective pedagogical,
physiological and psychological studies for teaching and
learning in the 21t century.

In Slovenia, the results of the questionnaire showed
that traditional teaching methods are no longer
dominant in Slovenia, but rather that teachers are quite
divided in their approaches and methods - a few
following traditional — product-oriented methods, a half
process-oriented methods and near 45 % the midway
model. It must be taken into account that the research
was limited through the low participation of ballet
teachers in the questionnaire (41-45 %) and could be
extended further through the comparison to teacher’s
methods in the contemporary dance field. However, the
division among teachers can be linked to the
geographical position of Slovenia between the East and
West and to the key political and economic term after
the fall of the Berlin Wall — transition — which defines the
self-understanding of Eastern European dance as a
delayed practice (Kunst 2017). Further, the research
showed how dance programmes in Slovenia lack in
teaching hours as well as in contents at the primary (at
music schools) and professional level (at the
conservatories of music and ballet) and would need to be
transformed and complemented through additional
subjects and united aims and approaches in dance
(ballet) pedagogy.

Conclusions. As contemporary pedagogy strives
to induce continuous learning abilities and provide
independent learners, teachers need to use different
modes, approaches and teaching styles to create
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situations in the class for different kinds of learners,
personalities and interests. Ballet teaching therefore
cannot longer be simply that of teaching ballet steps,
demonstrating and correcting but rather a conscious
guidance in a world of different possibilities on the
background of acquiring dance technical and
compositional knowledge and skills. As teachers we have
to be aware of the wide field of professions that our
students will engage in and have the responsibility to
guide them safely (mentally and physically) to become
reflective, independent and creative individuals.

As our research showed, the established traditional
teaching approaches and methods in ballet education
are already changing, we just have to stay firm on that
path, defend and promote dance as an art form of
importance and further encourage academic dance
education with  pedagogical, physiological and
psychological insights.
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